
Teaching Philosophy 

In Plato’s Meno, Socrates asks his interlocutor, Meno, whether virtue can be taught. This question continues to 

steer both my philosophical research and teaching. While I am not sure if virtue can be taught, I am confident 

that virtue can be learned. And my role as a teacher is to provide my students knowledge, skills, and experiences 

to better enable my students – both inside and outside of the classroom – to grow in intellectual and moral 

virtue.  

My path towards teaching first began by being on the receiving end – as a student in a liberal arts institution, 

where my professors took great interest in my academic and personal flourishing. I was nurtured with exciting 

classroom discussion and open office doors, mentorship in my research, and guidance through philosophical 

and personal doubt. These experiences were invaluable in forming me as a person and philosopher and continue 

to guide me today in my pedagogical approach.  

Before I entered my PhD program, I taught philosophy courses at the high school level. My vocation for 

teaching took root during this time, as I aimed to educate the whole person – nourishing the intellect with new 

information and concepts, directing desires towards the good, and creating learning environments conducive 

to intellectual and social formation. While enrolled in my PhD program, I have continued to take on extra 

teaching and teacher training opportunities, resulting in my further development as an educator.  

In order to accomplish the purpose of educating the whole person and forming students in virtue, my teaching 

is focused along three main dimensions: (1) Learning to live well; (2) Understanding by perspective-taking; (3) 

Accessibility for all students. These aims were developed through my own teaching experiences as well as 

through training at my home institution’s Professional Development in Teaching Program, from which I 

received a teaching certification.  

Learning to Live Well: Many students fail to see the practical import of academic philosophy, which is perhaps 

not a surprise, given the issues often covered – such as the relation of properties to objects or the form of a 

valid argument. I approach my teaching with the end goal of helping my students learn to live well, and I believe 

that this aim has successfully guided my students in their learning, as a student’s course evaluation comment 

illustrates: “I actively utilize the knowledge I gained from this class and I think it makes me a better person, US 

citizen, researcher, and ultimately, it will make me a much better nurse.” This approach permeates the texts I 

choose for my courses, the classroom activities that I have students engage in, as well as the homework assigned. 

For instance, in my Bioethics course, students not only read and evaluate contemporary analytic arguments on 

the moral (im)permissibility of euthanasia, but they also examine what makes for a good death by considering 

the Medieval handbook of dying well, Ars Moriendi. In teaching this lesson, I have students consider the 

importance that should be given to a lifelong commitment to virtue as preparation for a good death, and if the 

relevant virtues for a good death in today’s world have changed at all since the Medieval times. The lesson 

culminates with students writing their own contemporary Ars Moriendi, or an instruction manual for guiding a 

person today towards a good death. I clearly communicate the goal of having my students learn to live well, 

and I believe positive impact is made in many cases.  

Understanding by Perspective Taking: Stemming from my own research about the role that first-hand, 

imaginative, and otherwise affectively-engaged experiences play in our reaching understanding, my teaching 

often makes use of these techniques when trying to get my students to grasp the weight of a certain ethical 

concern or the nuances of a particular tricky moral situation. For instance, in my Bioethics course, students are 

exposed to issues of scarce resource allocation through narrative as well as by active perspective taking. First, 

we read selections from the book, Five Days at Memorial, which details ethical dilemmas – about who to save, 

and even who to euthanize – faced by healthcare practitioners trapped inside Memorial Hospital in the wake 

of Hurricane Katrina. A later lesson has students consider the case of the first outpatient kidney dialysis 

machines at a Seattle hospital in 1962. Ten patients, among hundreds were chosen by various community 



members, who composed The God Committee. In order to better understand the difficulty that such decision 

makers faced, I have students adopt a specific perspective of someone serving on this committee, and then 

engage in deliberation and discussion from this perspective with others about what ought to be done.  

I find that students not only enjoy and tend to be most engaged in these sorts of readings and activities, but 

that many of them also seem to have a better grasp on applying and evaluating the content in new ways. Perhaps 

even more importantly, the aim of these activities is to increase students’ understanding, especially when such 

understanding requires taking up new perspectives or acquiring new experiences. My hope in doing this is that 

my students will not only gain increased understanding, but also see the value in broadening their own 

experiences, taking the perspective of another, and learning from people who occupy different roles and 

identities. In doing so, I believe that students will be more equipped to navigate the moral world through their 

growth in wisdom and understanding.  

Accessibility for all Students: Within a given classroom, students will likely vary widely in life experiences, 

cultural and religious background, upbringing, and academic readiness. However, by making use of various 

resources and platforms – ranging from in-person lecture to online discussion boards, classroom polls, videos, 

and poster presentations – I help ensure that all of my students have equal access and opportunity for learning. 

During my experience as a high school teacher, much of my pedagogical focus was directed at differentiation, 

whereby students of varying academic levels could grasp the material to differing degrees and be intellectually 

stimulated and engaged. I set up my classroom so that some students would lead discussion of an activity while 

I worked more closely with other students who needed further help and attention. Within my role as a college 

instructor, I have often designed my courses with a diverse group of students in mind, putting forth various 

options for assignments from which students can choose, depending on what will best suite their learning 

needs. In the past, I also have held regular individual or small group tutoring sessions in which students who 

are falling behind can come in to go over course material. Various students often comment about how much 

they value opportunities for this additional help and accommodations in their course evaluations: “Thank you 

for being so accessible and willing to help;” “I appreciate her taking the time out of her day to accommodate 

me with a family situation. That spoke volumes;” “Maria was very easy to talk to and work with for any 

questions/problems/help I needed.”  

One reason I find it particularly pressing for instructors to make their courses accessible to all of their students 

is that failing to do so amounts to failing to provide their students a basis of questions (and answers) that matter 

to their formation as a moral person and member of society. Letting students fall through the cracks doesn’t 

just amount to poor academic success but will be a danger to the growth of the whole person. I see teaching as 

not merely defining concepts and giving arguments, but also as importantly aiding in the social and intellectual 

formation of human persons. This means that each student matters in an immeasurable way. My teaching aims 

to reflect that.  

If virtue can be learned, then I take myself to play an important role in helping my students with this endeavor. 

My vocation as a teacher is aimed at educating the whole person and prompting the learning of virtue by helping 

my students to learn to live well, understand through perspective-taking, and making sure that this education 

experience is accessible to all. 


